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This documentation framework is intended to gather information about your
institution's commitments and activities regarding community engagement.

For application submission guidelines, click here.

Use of data: The information you provide will be used to determine your
institution's community engagement classification. Only those institutions
approved for classification will be identified. At the end of the survey, you will
have an opportunity to authorize or prohibit the use of this information for other
research purposes.
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Email: Grossman@fiu.edu

City: Miami

State: IFIorida

Institution: Florida International University
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President/Chancellor: |3 B Rosenberg, PhD

President/Chancellor’s

oy 11200 Southwest 8 St., Miami, Florida 33199
Mailing Address:
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|. Foundational Indicators

A. Institutional Identity and Culture

Required Documentation (Complete all 5 of the following)

1. Does the institution indicate that community engagement is a priority in its
mission statement (or vision)?

[O] Yes [ ] No

Quote the mission (vision):

Community engagement was enshrined in FIU's 1972 founding charter. education of
students, service to the community, and greater international understanding. This
commitment was reinforced with President Mark Rosenberg's vision of FIU as “a leading
student-centered urban public research university that is locally and globally engaged.” The
|nation’s largest Hispanic-Serving Institution located in a multicultural and international city,
FIU engages with local and global communities in the discovery, application, and
|preservation of knowledge. FIU's Quality Enhancement Plan (QEP), Global Learning for Global
Citizenship, reflects its commitment to engage in local, global, and intercultural problem-

solving.




Does the institution formally recognize community engagement through
campus-wide awards and celebrations?

[C] Yes [ ] No

Describe with examples:

FIU formally recognizes students, faculty, staff, and alumni for their extraordinary
achievements in local and global engagement, role-model leadership and embodiment of
engagement values. Student awards include the Medallion of Distinction for Civic
Engagement Award, presented in the last three years to over 150 students with over 45,000
[hours of service; and the Student Life Award, which honors students who have excelled
academically and made significant contributions in the areas of citizenship, innovation,
diversity advancement, promotion of the Golden Panther spirit, and distinguished service to
others. At the Annual Employee Service and Recognition Award Ceremony, faculty and staff
are recognized for their dedicated service within or beyond the university community. A
[highlight is the presentation of the FIU Community Award to honor exceptional
engagement achievements. The Division of Student Affairs Service Award recognizes a staff
member whose service and contributions, especially in the local community, have advanced
the goals of Student Affairs and FIU. At the Annual Faculty Convocation in October 2010, Dr.
Eric Camayd-Freixas, will be honored by the Faculty Senate with the first Community
Engagement Award. Various schools and colleges including Education, Business, and Public
|[Health/Social Work confer awards to community leaders. The Office of Engagement has
secured dedicated funding for a new award to recognize partnerships of faculty and
students with community partners. Finally, the FIU Medallion, Outstanding Alumni Award is
[presented to alumni who have made an impact as engaged professionals or leaders. For
example, twice a year at commencement, the Cal Kovens Distinguished Community Service
Award recognizes a meritorious individual for local or global engagement. Likewise, the
Alumni Association established the Torch Awards to honor successful alumni who have
[made a positive impact on their profession, the community, and the University.




3. a. Does the institution have mechanisms for systematic assessment of
community perceptions of the institution’s engagement with community?

[O] Yes[ ] No

Describe the mechanisms:

Through multiple formal and informal mechanisms, FIU regularly assesses community
perceptions at university, college, school, and department levels. The Millennium Strategic Plan
(2001-2010) and the current strategic planning process entailed numerous dialogues with
internal and external communities to formulate a comprehensive vision and strategic areas of
focus. Developing Global Learning for Global Citizenship Quality Enhancement Plan through
three years of discussions with students, faculty, Trustees, and external stakeholders served as a
platform to gather community perceptions regarding FIU's current and future efforts to
advance international understanding and engaged citizenship.

The quality of FIU's relationships with the community is monitored through the Office of
External Relations. The 2009 Community Leaders Report summarizes recommendations from
two community summits, in which President Rosenberg engaged South Florida's education,
business, and civic leaders in a discussion of how FIU can best collaborate with the community.
This forum will be convened yearly. Community perceptions were also obtained at forums with
civic leaders and the public in minority neighborhoods of Miami Gardens and Liberty City.

The Worlds Ahead branding campaign of 2009 reached out to nearly 4,000 students, faculty,
parents, alumni and community leaders to obtain views about FIU. In two historic televised
Education Forums, President Rosenberg joined the President of Miami Dade College and
Superintendent of Miami-Dade County Public Schools in a community discussion about how
|the three public institutions can collaborate strategically to better prepare an educated
workforce that can compete globally and help sustain an innovation economy.

Students who participate in service learning through the Center for Leadership and Service are
evaluated by their community partners, who assess their performance and provide written
feedback. The students similarly assess community agencies and provide the university with
feedback. This reciprocal evaluation process supports an ongoing flow of communication.
Decentralized in the 21 Colleges and Schools is a mechanism of systematic assessment through
Advisory Boards that include community partners, which serves as an excellent vehicle to gauge
community perceptions and progress towards achievement of engagement goals. Typically, the
|Dean or Director convenes a formal meeting of the Board either quarterly, biannually or
annually and elicits community stakeholders' perceptions on how academic and research
|programs fulfill their expectations and recommendations for improvement. At the Biscayne Bay
Campus, the Vice Provost also has an Advisory Council that provides regular input about
campus engagement with the North Miami community.




b. Does the institution aggregate and use the assessment data?
[C] Yes [ ] No

Describe how the data is used:

[FIU administrators, faculty, and staff aggregate, review, and disseminate assessment data
collected at university, college, school, and department levels and utilize the findings for
continuous quality improvement. The strategic plan and program review reports are used as a
guide for program planning, resource allocation, and service improvement. The strategic focus
on health in this decade is a response to state and local needs and opportunities identified by
WHO,; it resulted in the establishment of the Stempel College of Public Health and Social Work
and the Herbert Wertheim College of Medicine, the construction of a new College of Nursing
and Health Sciences Building and the development of an Academic Health Center.

|Findings from town hall meetings and community forums are organized into formal reports
that are disseminated to the university community and posted on the website. Minutes from
Advisory Board meetings are prepared and disseminated among faculty and staff in the
|respective Colleges, Schools, or departments. Salient recommendations are discussed in
administrative and faculty meetings and become part of goals and action plans that are
formulated to improve program quality and enhance responsiveness to the community. As an
example, dialogue with Miami-Dade County Public Schools led to the development of off-site
dual enroliment programs and the creation of an on-site Academy for Advanced Academics at
FIU, an initiative that promotes academic excellence among 112 ambitious juniors and seniors
from 24 partner high schools, allowing them to advance to two years of lower-level college
classes.

|Data collected through the Center for Leadership and Service's surveys are used to enhance
service-learning programs and community partner relations. Community partners are surveyed
annually. Both community partner and student feedback are reviewed by staff with an eye
toward program enhancements.




Is community engagement emphasized in the marketing materials
(website, brochures, etc.) of the institution?

[0] Yes [ ] No

Describe the materials:

Reciprocal relationships between FIU and local and global communities are highlighted in the
university website, newsletters, News@FIU, student newspaper, marketing and recruitment
materials, and printed brochures for public exhibits at the Frost and Wolfsonian-FIU Museums
and public performances at the Wertheim Performing Arts Center.

Engagement is captured in the comprehensive marketing campaign that incorporates the
Worlds Ahead brand and the Global Learning for Global Citizenship QEP. FIU's Homepage
|displays captivating headlines and images that proudly declare "Achieve the impossible" and
"Create something great." From the President’s Blog that chronicled President Rosenberg’s
ljourney to Chinain May 2010 to award baccalaureate diplomas to 170 Chinese graduates in
Tainjin, to the announcement of the community teach-ins to discuss the Gulf of Mexico oil spill
and the FIU response to the Haiti earthquake, to the video clip of the School of Environment
and Society's Mangrove Restoration Project, FIU’'s website embodies commitment to
engagement.

In websites and newsletters of the Colleges and Schools, there is extensive reference to
community engagement through a myriad of initiatives. In the College of Business, the website
features a segment on community outreach, portraying the monthly international business
|executives forum World City Business Connexions, the South Florida CEO Speakers Series, the
Civic Engagement Initiative, and the Latin American Forum. Brochures market the America's
Venture Capital Conference, a forum for the development of global innovation firms in South
|Florida and Latin America. The School of Journalism's website depicts Liberty City Link, an
online newspaper developed by faculty and students in collaboration with residents of the
African-American Liberty City community.

The online News@FIU and FIU Magazine celebrate on an ongoing basis faculty and student
accomplishments linked to engagement. Commencement brochures twice a year portray
|recipients of the Cal Kovens Distinguished Community Service Awards.




5. Does the executive leadership of the institution (President, Provost,
Chancellor, Trustees, etc.) explicitly promote community engagement as a
priority?

[C] Yes [ ] No

Describe examples such as annual address, published editorial, campus publications, etc.

President Rosenberg's 34-year affiliation with FIU as a faculty member, Dean, Provost, and
Chancellor of the Board of Governors of the Florida State University System has been a
compelling study of engagement leadership. As a capstone of his commitment, in his
linstallation address on August 28, 2009, President Rosenberg promoted community
engagement as a priority: "We must engage the community like never before, using our state-
of-the-art research to help solve critical problems...Collaboration is what the world needs; that
is what our community demands. In the process, we will become the go-to transformational
institution in South Florida."
President Rosenberg's vision highlights local and global engagement goals to: 1) link
instructional and creative initiatives to local needs and long-term community priorities, as
oiced by the community, 2) improve neighborhood health in partnership with community
healthcare agencies, and 3) create a public-private high-tech corridor focused on biomedical,
alternative energy, and environmental preservation to enhance economic development,
employment generation and retention.
In President Rosenberg's town hall meetings, community forums, and speeches at the Greater
Miami Chamber of Commerce, Doral Business Council, and other organizations, the core value
of engagement resonates. President Rosenberg personifies community engagement through
his service on Boards including the Executive Committee of the Greater Miami Chamber of
Commerce, the Leroy Collins Institute, and the South Florida Commission on the Future of
Nursing, as well as his authorship of The United States and Central America: Geopolitical
Realities and Regional Fragility (2007).
In support of the President's vision, the Provost and the Board of Trustees actively promote
community engagement as a university priority. The Board of Trustees Chair, Albert Dotson Sr.,
has long been known for civic leadership and was the recipient of the Silver Medallion for
Humanitarianism in 2008 from the Miami Coalition of Christians and Jews.




B. Institutional Commitment

Required Documentation (Complete all 6 of the following)

1.

Does the institution have a campus-wide coordinating infrastructure
(center, office, etc.) to support and advance community engagement?

[0] Yes [ ] No

Describe with purposes, staffing:

FIU has both centralized and decentralized infrastructures for community engagement. Building
upon the university's history of engagement and as a result of priorities articulated by President
Rosenberg, a central Office of Engagement was established. The office aims to provide leadership
in the development of reciprocal partnerships and align the university's intellectual capital
towards addressing local, regional, and global challenges based on collaborative assessment with
the community of mutual strengths, resources and capabilities. Full-time personnel in the office
include the Vice President, Assistant Vice President, an Administrative Assistant, and a Computer
Support Specialist. Reporting both to the President and the Provost, Vice President Divina
Grossman holds a Cabinet-level position, occupying seats both in the Executive Committee and
|the Operations Committee. She also leads the Engagement Task Force, composed of 25 faculty,
students, staff, and community members who provide guidance and advocacy for the university's
engagement efforts.

The Office of Engagement coordinates with stakeholder units throughout the university that are
engaged with the community. These include: Center for Leadership and Service, which provides
students with developmental opportunities for community involvement through service-learning,
advocacy, and volunteerism; Office of Multicultural Programs and Services, which offers an array of
culturally enriching events for FIU and the South Florida community; Pino Global Entrepreneurship
Center of the College of Business, which collaborates with emerging companies to foster
entrepreneurship and to improve the economy of South Florida and the Americas; Applied
Research Center, which harnesses FIU's technology to help solve real-world problems in tandem
with researchers, academia, government, and industry partners; Metropolitan Center of the School
of International and Public Affairs, which collaborates with decision-makers and community
leaders to forge solutions to urban problems; College of Law clinics, such as the Carlos Costa
Immigration and Human Rights Clinic, which extend access to legal assistance to underserved
clients in South Florida and abroad; International Media Center in the School of Journalism and
Mass Communications, which operates international programs to strengthen media in Latin
America and abroad; Institute for Hospitality and Tourism Research which provides educational
and research opportunities that link FIU with hospitality, tourism, and travel communities locally
and globally; and the Office of Global Learning Initiatives, which develops and implements the co-
curricular activities of the Global Learning QEP courses, in coordination with the Division of
Student Affairs. Over 70 faculty, administrators and students staff these thriving engagement
Jinitiatives.




2. a. Are there internal budgetary allocations dedicated to supporting
institutional engagement with community?

[0] Yes [ ] No

Describe source (percentage or dollar amount), whether it is permanent, and how it is
used.

Based on the 2009-2010 total expenditure report, 9.4% ($69,584,177 out of $740M) of FIU's
total budget was expended on community engagement. Sixty-four percent of the total
($44,515,095) are recurring funds. The recurring budget for the Office of Engagement is
$300,000.

b. Is there external funding dedicated to supporting institutional
engagement with community?

[O] Yes [ ] No

Describe specific funding:

During the past three years (2007-2010), about 30% of external funding administered in the
Office of Sponsored Research Administration was focused on community engagement in
training, research, service, and fellowships. The total amounts received were $24.1M in
2007-2008, $24.5M in 2008-2009, and $29M in 2009-2010. Engagement projects were funded
by multiple federal agencies including the National Institutes of Health, the National Science
Foundation, the U.S. Department of Education, the National Aeronautics and Space
Administration,and state agencies and foundations. The largest research engagement award
was $1.2M from the National Institute of Drug Abuse to support a study focused on the
reduction of marijuana use in Miami Dade County high schools.

In the same period, approximately 38% of philanthropic funds raised by the Division of
University Advancement supported engagement initiatives. The total amounts received were
$19.5M in 2007-2008, $30M in 2008-2009, and $31.3M in 2009-2010. These gifts included $43M
($86M including state matching funds) for the community-focused College of Medicine,
$600,000 for the College of Law's Program for Human Rights and Global Justice, and $500,000
from the Knight Foundation to support increased access to the arts through the Wolfsonian-
|FIU Museum, among others.




c. Is there fundraising directed to community engagement?

[C] Yes [ ] No

Describe fundraising activities:

FIU's Division of University Advancement and the FIU Foundation are committed to
community engagement. University Advancement and the decentralized development offices
in Colleges and Schools coordinate fundraising efforts to support engagement initiatives, for
example, through producing materials that highlight student and faculty collaborations with
local and international community organizations. In addition to the numerous non-endowed
gifts for engagement, approximately 5% of 312 endowments currently administered by FIU
Foundation provide funding in perpetuity to support community engagement initiatives.
These engagement-focused endowments are valued at about $17.7M, supporting manifold
|programs at the Wolfsonian-FIU Museum, Patricia and Phillip Frost Art Museum, Herbert
Wertheim College of Medicine, College of Law's Program for Human Rights and Global Justice,
Eugenio Pino and Family Global Entrepreneurship Center, Center for Leadership and Service,
|International Hurricane Center, and a number of public lecture series offered by the College of
Arts and Sciences and the College of Business Administration. Transformational gifts include a
$30M pledge for the community-focused Wolfsonian-FIU Museum and $10M to support the
|educational and outreach initiatives of the Benjamin Leon Jr. Center for Geriatric Research and
Education.




3. a. Does the institution maintain systematic campus-wide tracking or
documentation mechanisms to record and/or track engagement with the
community?

[C] Yes [ ] No

Describe:

In the past, tracking of community engagement was achieved only through Annual Faculty
Activity Reports (FARs) and Administrative Assessment Reports (AARs). FARs submitted annually
to department chairs, directors, or deans document community engagement activities
including service-learning courses, faculty and student community-based research, community
partners, and faculty service. Faculty use this mechanism to document on-going collaborative
relationships with community that are part of their teaching, research and service. AARs require
colleges and schools annually to include at least one objective or outcome and corresponding
assessment measures related to community engagement. Both FARs and AARs are part of an
overall institutional effectiveness model and are used to track the quality and extent of
|engagement and promote performance improvement; these efforts inform our reporting under
section 3.3.1.5 of the Southern Association of Colleges and Schools (SACS) Compliance
Certification, "Assessment of Community/ Public Service."

Recently, President Rosenberg's focus on community engagement as a priority catalyzed the
|development of FIU's Community Partnerships Database (CPD). Moving into the future, the CPD
will serve as a repository of all community partnerships and will track the nature of partnerships;
faculty, staff, and students involved; community partner organizations; number of service hours;
individual participants, amount of funding generated; and other relevant quantitative and
qualitative measures. With CPD launched in Spring 2010, database editors were appointed in all
departments to be responsible for data entry on existing and new partnerships and to
continually update pertinent information. A full-time system specialist in the Office of
Engagement provides database training support and coordination to the units. The
centralization of partnership data in this systematic way permits the organization and
aggregation of data for assessment, identification of partner interests and strengths,
Ipreparation of grants or philanthropic gift proposals, government reports, marketing and
external relations. The Engagement Task Force reviews the CPD findings on an ongoing basis
and recommends improvements to strengthen resource capabilities at FIU and local/global
communities. This year, CPD summary data reveal 631 community partnerships totaling 550,317
service hours, with 11,791 instances of student participation; 765 instances of faculty
participation; and 492 instances of staff participation. Overall external funding raised for
|reported community partnerships was $20,778,987.

The Office of Global Learning (GL) Initiatives tracks community engagement activities in all GL
designated foundation core courses. The Center for Leadership and Service tracks service-
learning courses, student volunteer activities, alternative spring break events, and student
recipients of community service awards.
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b. If yes, does the institution use the data from those mechanisms?
[C]Yes [ ]No

Describe:

s illustrative example, the Administrative Assessment Report (AAR) submitted in the past
academic year (2009-2010) by the Center for Leadership and Service contained an identified
expected outcome that "students who serve in leadership roles in CLS programs will indicate a
positive change in self-knowledge, leadership competence, and understanding of the role they
can play in effecting change in the university and/or community.” Analysis of 2009 surveys for
the CLS program Alternative Breaks resulted in the following improvements: "1) incorporation
of a standard leadership and service module as the minimum training in each of the three areas:
self-knowledge, leadership competence, and civic awareness/citizenship; and 2) increase in
intentional reflection activities and times during the course of a program to encourage
participants to connect the experience and the learning.”

In the College of Engineering and Computing, data from AARs led to enhanced recruitment
efforts that resulted in a 5% increase in the number of students served through outreach
activities by the Center for Diversity, a 25% increase in the number of students who attended
Itwce Engineering Gala/Expo, and a 5% increase in the number of professional short courses and

orkshops delivered to the professional engineering community.
In the future, analysis of data from the Community Partnerships Database will enable
administrators to estimate the scope of the university's community engagement and make
comparisons across departments, schools, and colleges, as well as longitudinally. Recently, data
about 57 engagement partnerships with Miami-Dade County Public Schools extracted from the
database were discussed in a meeting of President Rosenberg and the Executive Committee
with the MDCPS Superintendent and his cabinet; the two leadership teams agreed to
significantly expand dual enrollment, collaborative teacher preparation programs, and other
consequential engagement projects to promote student success.

c. Are there systematic campus-wide assessment mechanisms to
measure the impact of institutional engagement?

[O]Yes [ ]No
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d. If yes, indicate the focus of those mechanisms:
[0] Impact on students

Describe one key finding:

Students who participate in co-curricular service programs complete a learning assessment
|regarding the impact of the experience on three variables: self-knowledge, leadership
competency, and a sense of civic responsibility. Responses collected in the last three years from
797 students indicated a 90% positive change in these variables as a result of their experiences.
Survey data collected from a sample of 276 students in service-learning courses indicated that
|the experience made a profound impact, specifically in the development of new leadership
skills and professional capabilities. Whether working with children or the elderly, students
described their learning as one of the most important and memorable they have experienced.
Two comments from students were "l learned even the smallest contribution can have the
biggest impact on a person,” and "The most important thing that I learned was to know the
need of other communities and making a difference.”

In the future, using the Global Perspectives Inventory in the QEP Global Learning for Global
Citizenship will allow faculty to determine the extent to which students have acquired the
willingness to engage in local, global, international, and intercultural problem-solving. This
attitudinal instrument will yield longitudinal impact data on students.

[0] Impact on faculty

Describe one key finding:

With 854 full-time faculty, 765 instances of faculty participation reported in the Community
Partnership Database portray a high preponderance of community engagement. Faculty
Activity Reports point to significant changes in faculty identity and priorities through
community engagement. The impact on faculty is illustrated in the transformation of Professor
Erik Camayd-Freixas, a Harvard-educated forensic linguist, from federal court interpreter to a
|nationally recognized advocate for human rights and immigration reform. His book, Postville: La
criminalizacién de los migrantes, grew out of his well-publicized departure from established
Inorms on the role of court interpreters when he denounced the lack of due process and
criminalization of immigrant workers during federal immigration raids. He was honored for this
work with awards from the National Association of Criminal Defense Lawyers, Florida Immigrant
Advocacy Center, and the first Faculty Senate Community Engagement Award.

Faculty response to the QEP Global Learning for Global Citizenship suggests a dramatic impact
of the globally-engaged curriculum on faculty attitudes. Faculty report that the interactive
learning designed to promote global learning and engagement is exciting and has sparked in
them a renewed interest in teaching and engagement with community.




[O] Impact on community

Describe one key finding:

The Community Partnerships Database documents 631 community partnerships amounting to
550,317 service hours, with over $20 million in funds raised to support collaborative projects
with Miami-Dade County Public Schools, Greater Miami Convention and Visitors Bureau,
Everglades National Park, Florida Power and Light, and Coalition of Florida Farmworkers, among
others. An is the impact of the Digital Library of the Caribbean, started in 2004, which was
established in partnership with National Libraries in Haiti, Belize, Jamaica, the Bahamas, Virgin
Islands, Aruba, and other countries, and has generated over 1,250,000 pages of Caribbean
research materials that are freely accessible on the Internet and have been viewed six million
times in 2009 alone. This international partnership has led to the digitization of resources for
purposes of preservation - such as occurred with the post-earthquake Protecting Haitian
Patrimony Initiative - and increased public access, including for classroom use by teachers in
those countries. Another example is the Families Learning at School and Home (FLASH)
Program, designed to promote intergenerational family participation with linguistically and
culturally diverse students, that has been in operation for 30 years and has served over 3,500
[families in 35 Miami-Dade County schools and 15 others across the U.S.

[O] Impact on institution

Describe one key finding:

Responding to decades of lessons learned through community engagement and an ever-
increasing desire to grow in its role as an institutional citizen of local and global communities,
FIU's creation of a central Office of Engagement represents a major institutional impact. The
establishment of the Office, appointment of a Vice President and staff, and formation of an
Engagement Task Force have generated momentum that resonates strongly with faculty,
students, and the community. As specific examples, the Office successfully advocated for
creation of an annual Faculty Community Engagement Award, the first to be presented in
October 2010, and has catalyzed a discussion with the Provost and the Office of Academic
Affairs about the development of a university-wide faculty hiring policy that will explicitly
address community engagement in teaching and research. Other examples of institutional
limpact grew out of FIU's involvement with Haiti after the recent earthquake and with local
communities after the Gulf oil spill crisis. The receipt of grants from NIH to conduct collaborative
research on amputee rehabilitation and from NSF to document the pre-impact state of
mangrove ecosystems in South Florida deepened the institution's research agenda and its
reputation as a local/global solutions center in collaboration with communities.
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e. Does the institution use the data from the assessment mechanisms?

[C] Yes [ ] No

Describe:

The data compiled are submitted as part of reports to the Board of Trustees and State University
System Board of Governors to document progress toward the accomplishment of university
goals. Data captured through these mechanisms are also used in the preparation of state and
[federal research or training grants, proposals for philanthropic funding, and reports to various
Advisory Councils. Impact data are valuable to guide strategic plans, curriculum improvement,
[resource allocation, and quality or performance enhancement. The findings are important to
document the university's accountability for state funds that support community engagement,
and to communicate to the public and external stakeholders the university's impact in priority
areas of collaboration.

Impact data regarding extensive community partnerships in education have led to the decision
in the College of Education to appoint a Director of Community Relations, with plans to
establish a College-level Office of Engagement. Identification of mutual areas of interest with
Miami-Dade County Public Schools has resulted in strategic faculty hires to expand research in
such areas as STEM, learning-related behavioral problems, and violence prevention. Findings
have also influenced the convening of a summit of FIU and MDCPS senior leadership teams to
further expand existing partnerships.

In the Center for Leadership and Service, a survey of outcomes from the semester-long
Academy of Leaders program found that students displayed less leadership development in
civic engagement than in other areas and that other programs were more successful in instilling
civic engagement than the Academy of Leaders. As a result, new emphasis was placed on
fostering civic engagement in the Academy, increasing opportunities for reflection and
incorporating different methods of engagement. In 2008-2009, CLS noted an improvement
from the previous year on all dimensions, especially in the area of civic awareness and
citizenship.
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4.

Is community engagement defined and planned for in the strategic plans
of the institution?

[C] Yes [ ] No

Describe and quote:

Contained in the 2001-2010 Millennium Strategic Plan was a clear direction, "Given rapid
globalization in the 21st century, FIU's strategic themes necessarily involve engagement at both
the local and global level," thus paving the way for engagement with themes of international,
environment, economic development, arts and culture, health, and lifelong learning. Also
articulated was the goal "to be a leading university in engagement by developing and
|[implementing programs that address educational, economic, social, cultural ...and creative
endeavors.”

With President Rosenberg's vision of FIU as a "leading student-centered urban public research
university that is locally and globally engaged,"” a strategic planning process was launched and
lis currently underway. The Engage the Community white paper he solicited defined
engagement within the context of "discovery, application, and preservation of knowledge and
artistic or scholarly creativity that can improve and serve the regional community and greater
society” and as "intentional collaboration with community and global partners to address
societal and economic issues." Four specific areas of engagement - global, environment, health,
and the arts - are addressed along with the strategic foundations of finance, infrastructure, and
student success.
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5. Does the institution provide professional development support for faculty
and/or staff who engage with community?

[C] Yes [ ] No

Describe:

programs and local/ global learning partnerships.
The Global Learning for Global Citizenship QEP has a substantial budget for faculty

development: $420K between 2008 and 2015. Selected teams receive $8,000 to develop new
core curriculum courses. Service-learning is one of the primary pedagogical strategies faculty

are exposed to as a means of promoting engagement in local, global, international, and
intercultural problem-solving.

Significant engagement activities are supported through faculty sabbaticals, professional
development leave, and distinguished lecture series. Speakers from the NIH and the

The Academy for the Art of Teaching and the Center for Leadership and Service offer workshops
and online guides for development of service-learning and community-engaged pedagogies.
The Academy houses a plethora of faculty resources, typified by the video Linking Citizenship
and Scholarship. Faculty and staff are regularly funded to attend conferences organized by the
Association of Public and Land Grant Universities Council on Engagement and Outreach and by
Campus Compact, among others. Eleven faculty members attended the American Council on
Education's International Collaborative Conference focused on service-learning study abroad

Department of Health and Human Services were invited to campus in Spring 2010 to conduct a
faculty symposium on translational research with minority and underserved communities. The

Director of the Center on Leadership and Service received support this past summer to travel
abroad and gain global leadership expertise. A delegation of FIU faculty administrators traveled

this spring to the Jordan University of Science and Technology to collaborate in planning
linternational partnerships.

for faculty members to facilitate development of community-engaged research publications
and grants. Mentors are senior funded faculty researchers with successful track records in
translational research and community partnerships.

The Center for Research on US Latino AIDS/HIV and Drug Abuse provides research mentorship

16




6. Does the community have a “voice” or role for input into institutional or
departmental planning for community engagement?

[O] Yes [ ] No

Describe:

FIU's Engagement Task Force, with four community members, is a leading voice for
engagement. Strategic planning committees that have been conducting regular meetings have
one or two external members each to represent community perspectives. The Center for
Leadership and Service, which collaborates with the University of Miami and Miami Dade
College, meets biannually with service-learning partners as a mechanism for community
members to offer feedback on how to improve the match between students and partners and
how to effectively integrate resources.
In Fall 2009, President Rosenberg convened 100 South Florida education, business and civic
leaders in two summits to discuss FIU's role in collaboration with the community. Two most
salient recommendations that emanated from the summits were: 1) creation of a FIU Consulting
Group to assist businesses, industry, non-profit organizations, and government agencies in
areas of mutual interest and benefit, and 2) formation of a centralized internship center through
hich FIU can partner with the business community in providing real-world learning and work
experiences for students. The FIU Summit will now be held yearly, with the next one slated for
October 5, 2010.
FIU's participation in the Greater Miami Chamber of Commerce, Beacon Council, and Education
Forums with Miami-Dade College and Miami-Dade County Public Schools are valuable
opportunities to keep abreast of emerging community issues, explore alignment of programs,
and listen to external stakeholders.
The President's Council and advisory boards in colleges and schools are an additional
|mechanism for the community to dialogue with FIU. To illustrate, the College of Law has a
Community Service Advisory Board composed of 20 distinguished attorneys and judges from
|the community who support the law clinics through advice on programmatic issues.

At this point, applicants are urged to review the responses to Foundational Indicators I.A.,
1 through 5, and 1.B., 1 through 6 on pages 1-17 and determine whether Community
Engagement is "institutionalized"--that is, whether all or most of the Foundational
Indicators have been documented with specificity. If so, applicants are encouraged to
continue with the application. If not, applicants are encouraged to withdraw from the
process and apply in the next round in 2015.
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Supplemental Documentation (Complete all of the following)

1.

Does the institution have search/recruitment policies that encourage the
hiring of faculty with expertise in and commitment to community
engagement?

[ ]Yes [2] No

Describe:

\While there is no institution-wide search or recruitment policy specific to community
engagement, some units have such policies and are heavily influenced by them in hiring
|[because of programmatic requirements and strategic initiatives. In certain cases there are
deliberate attempts to hire faculty with expertise and commitment in community engagement.
For example, two years ago the advertisement for the Dean of the College of Law included the
statement that “the Dean is expected to foster a strong sense of community within the law
school among students, faculty, and staff, as well as to project the quality and mission of the law
school to external constituencies at the local, state, and national levels.” As a result of this
search, Alex Acosta, former U.S. Attorney for the Southern District of Florida, was hired.

As a result of programmatic requirements, several units incorporate community engagement in
their hiring practices, especially with regard to clinical faculty in the professional schools: Law,
Medicine, Nursing, Public Health and Business. The Medicine and Society program required
community engagement expertise in faculty hires during 2008-2009. The department chair, Dr.
Pedro Greer, who received the Presidential Medal of Freedom from President Barack Obama, is
the founder of Camillus Health Concern, a Catholic charity which delivers health services to
homeless people in Miami-Dade County.

Another example is in the new MBA Healthcare program, where faculty were hired specifically
to engage the community in developing mutually beneficial healthcare partnerships. According
to the advertisements posted by the College of Business Administration, successful applicants
are expected to be engaged through community operations of the Global Entrepreneurship
Center or other professional international business organizations.

Moving forward, the Community Engagement Office will play a catalyst role in the creation of a
policy that institutionalizes engagement in university-wide faculty search and hiring.
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2. a. Do the institutional policies for promotion and tenure reward the
scholarship of community engagement?

[0] Yes [ ] No

Describe:

ith many clinical and applied colleges and departments, FIU has a history of engaged
scholarship in its tenure and promotion considerations; many faculty have been tenured or
promoted based on applied scholarship. FIU's commitment to community-based, problem-
solving research and the promulgation of those research outcomes to the broader academic
and professional community are entirely congruent with existing policies and expectations for
tenure and promotion.
The scholarship of community engagement emanates from collaborative and mutually
beneficial relationships with community partners. As a young Carnegie-designated Research
University/ High Research Activity, FIU gained stature in the development of local and
international partnerships, with many faculty members attaining tenure from engaged
research. Several disciplines in health, education, social sciences and life sciences stipulate the
development of community-engaged teaching, research and service in their promotion and
tenure guidelines, reinforcing the ethos of faculty applying their intellectual capital to
community problem-solving.
Of 22 faculty who achieved tenure this year, 16 or 73% demonstrated ample evidence of
engaged research or scholarship. To illustrate, Dr. Joseph Boyer of the Southeast Environmental
Research Center conducts research on water quality of the Florida Keys National Marine
Sanctuary, Biscayne Bay and Florida Bay. Water quality is an important community issue as
residents look to the university for leadership in preserving the South Florida aquifer from
threats ranging from salt water intrusion to Deepwater Horizon oil. Also tenured this year was
Law Professor Law Hannibal Travis, an expert on intellectual property, who is working with the
\Wolfsonian-FIU Museum on an open source tool that standardizes information on rights in
|order to provide enhanced public access to images of museum objects.
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b. If yes, how does the institution classify community-engaged
scholarship? (Service, Scholarship of Application, other)

Explain:

FIU's community-engaged scholarship is defined as using its intellectual capital to investigate
and solve community problems. Being located in a major multicultural metropolitan area
means that there are opportunities for engaged scholarship ranging from health disparities to
multimodal transportation, to K-12 education to environmental justice. The problems of Miami
are emblematic of problems experienced by many major metropolitan areas. Investigating and
solving community problems is insufficient; community-engaged scholarship also requires
dissemination of what has been learned. Thus, community-engaged scholarship is the same as
other types of scholarship with the exception of its focus.

b (cont’d). If no, is there work in progress to revise promotion and tenure
guidelines to reward the scholarship of community engagement?

[ ]Yes [ ]No

Describe:

[Not applicable.
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3. Do students have a leadership role in community engagement? What kind
of decisions do they influence (planning, implementation, assessment, or
other)?

[C]Yes [ ] No

Examples:

Over 30 years ago, student Mark Cooper's service-learning experience was so transformative
that he formally proposed that the university create a Volunteer Action Center to support more
opportunities similar to the one he experienced. Upon graduation, he became the Center's first
director and service-learning was launched. Later, the center evolved to the Center for
Leadership and Service and true to its history, students continue to play an active leadership
role. An example is Alternative Breaks program, which has brought national recognition to the
Center. A student steering committee makes decisions about the nature and location of
community projects that occur during breaks in the calendar year. Student leaders collaborate
with numerous community agencies to assess mutual assets and needs and determine mutually
beneficial Alternative Break projects. Students facilitate partnership with a local community
organization in South Florida to conduct a pre-trip service project, which occurs prior to travel
to the distant site for Alternative Break. Upon return, students spearhead completion of a post-
service project where they transfer the skills, experience, and lessons learned with a local
|partner organization. This dual approach enables students to enact a leadership role and make
an impact locally and globally.

The Center also offers several student leadership programs that integrate community
engagement, including the Academy of Leaders, Emerging Leaders, Leaders in Residence,
Dance Marathon, and Relay for Life; in these programs, students develop leadership skills in part
by helping to organize events that involve other students.

Two students are permanent members of the Engagement Task Force. They interact with
faculty and community leaders on the Task Force to provide a student perspective in planning
and guiding the university's community engagement priorities. Students also participate in the
Hope for Haiti Task Force and are leading projects to assist Haitians in earthquake recovery
efforts.
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4.

5.

Is community engagement noted on student transcripts?

[O] Yes [ ] No

Describe:

FIU's Division of Student Affairs offers a "Student Development Transcript" affirming a student's
leadership and community engagement. Requested through the Center of Leadership and
Service and signed by the Vice President of Student Affairs, the transcript documents
community engagement activities that may be used in a resume and/or letter of
Irecommendation. The Commencement Medallion of Distinction for Civic Engagement award is
noted on the Student Development Transcript, requiring a minimum 3.0 GPA (3.5 for graduate
students) and 200 hours of community service (100 for transfer and graduate students) to

|receive the award.

Is there a faculty governance committee with responsibilities for
community engagement?

[C] Yes [] No

Describe:

Faculty leadership is central in guiding community engagement at FIU. Twelve faculty members
served on the Community Engagement Task Force appointed by President Rosenberg that
generated the White Paper recommending formation of the Office of Engagement and
appointment of a Vice President. When the Office was established in February 2010, an
Engagement Task Force was appointed, with 18 of the 25 members being faculty. Every school
and college has a faculty representative to the Task Force. Discussions have begun with the
Chair of the Faculty Senate to designate the Task Force an Ad Hoc Committee at first, and later
establish it as a Standing Committee, consonant with standard procedures; the full Senate will
consider the issue in Fall 2010.

FIU’s Faculty Senate has been involved at each step of developing the Global Learning for
Global Citizenship QEP; its Global Learning Oversight Committee approves courses being
|revised in each academic department to meet the student learning outcomes and curricular
engagement requirements.

College-level governance structures vary, but invariably include faculty voice in strategic
linitiatives, including engagement. As an example, the Faculty Assembly in Public Health and
Social Work provide feedback to the Dean regarding a proposed partnership with Miami-Dade
County Health Department.
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ll. Categories of Community Engagement

A. Curricular Engagement

Curricular Engagement describes the teaching, learning and scholarship that engages faculty,
students, and community in mutually beneficial and respectful collaboration. Their interactions
address community identified needs, deepen students’ civic and academic learning, enhance
community well-being, and enrich the scholarship of the institution.

NOTE: The terms community-based learning, academic service learning, and other expressions
are often used to denote service learning courses.

1.

a. Does the institution have a definition and a process for identifying
Service Learning courses?

[O] Yes [ ] No

Describe requirements:

For 30 years, faculty have been implementing service-learning courses, first with the support of
the Volunteer Action Center and more recently, in collaboration with the Center for Leadership
and Service (CLS). The CLS "provides students with developmental and experiential
opportunities that foster leadership and community involvement, grounded in values and
Imoral purpose. Through leadership education, service learning, advocacy, and volunteerism,
students will become active citizens on campus, in their respective communities, and in the
workplace." Through CLS, the institution defines service learning as “a teaching and learning
approach that integrates community service with academic study to enrich learning, teach civic
[responsibility, and strengthen communities.”

At present, FIU does not have a process for systematically identifying service learning courses
[that occur outside the scope of the CLS. Due to the decentralized nature of data collection, our
current analysis may not reflect a true picture of the extent of our SL courses. Moving forward,
FIU plans to consider a formal institution-wide identification process for identifying service
|learning courses through the PantherSoft system.

b. How many formal for-credit Service Learning courses were offered in
the most recent academic year? 510

What percentage of total courses? 6-7%

c. How many departments are represented by those courses? 20
What percentage of total departments? 35%
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d. How many faculty taught Service Learning courses in the most recent
academic year? 217
What percentage of faculty? 14%

e. How many students participated in Service Learning courses in the
most recent academic year? 9.725
What percentage of students?24%

a. Are there institutional (campus-wide) learning outcomes for students’
curricular engagement with community?

[O] Yes [ ] No

Provide specific learning outcome examples:

The Center for Leadership and Service formulates outcomes for students participating in
service- learning courses, including a positive change in self-knowledge, awareness of social
and civic responsibility, sensitivity to issues of culture and diversity, leadership competence and
lunderstanding of the catalyst role students play in influencing change in the university and/or
community. These outcomes are evaluated by means of indirect survey measures. During
2007-2010, eight faculty development workshops on academic service learning have been
conducted to assist faculty in incorporating these outcomes into their courses.

The QEP Global Learning Student Learning Outcomes (SLOs) are: a) knowledge of the
interrelatedness of local, global, international, and intercultural issues, trends, and systems; b)
the ability to develop a multi-perspective analysis of local, global, international, and
intercultural problems; and c) the willingness to engage in local, global, international, and
intercultural problem-solving. A GL classification checklist includes student learning outcomes
and how foundational courses include curricular engagement experiences. Syllabi must reflect
course learning objectives which are to be fashioned after and aligned with the SLOs.
Evaluation strategies in the courses must indicate how global learning is assessed.
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b. Are there departmental or disciplinary learning outcomes for students’
curricular engagement with community?

[O] Yes [ ] No

Provide specific learning outcome examples:

[For the QEP Global Learning for Global Citizenship, every department identified one to two
courses in which the three student learning outcomes are achieved in the context of a discipline
focus. For example, in Hospitality Marketing Management, an outcome is that students will
"understand local, global, international, and intercultural issues associated with internal
|marketing and demonstrate a willingness to address issues by taking action within the context
of their own lives." In Social Work and Human Diversity, in order to fulfill the outcome,
“willingness to address local, global, international, and intercultural problems by taking action
within the context of their own lives,” students work a minimum of 25 hours with a community
|that represents diversity to them, such as the physically disabled, elderly, or homeless.

At the post-baccalaureate level, the inter-professional NeighborhoodHELP™ program, which
matches teams of medical, nursing, and social work students with families in the community,
has learning outcomes including "to assess the healthcare and social service needs of
households," to "learn about the social determinants of health," and "to identify gaps in
healthcare."
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c. Are those outcomes systematically assessed?
[C] Yes [ ] No

Describe:

All university programs complete an annual Student Learning Outcome (SLO) report that
identifies student learning outcomes, direct and indirect assessments of those outcomes, and
how the assessment results will be utilized. Additionally, professional programs such as
Engineering and Nursing have specific accreditation requirements to demonstrate these
learning outcomes through field or clinical experiences. For service- learning courses, the
Center for Leadership and Service collects data using the end of semester evaluations both from
|the students and the community partners.

The three Global Learning outcomes are assessed every semester through the Office of Global
|Learning Initiatives (OGLI) using both direct and indirect measures. The Case Study Assessment
consists of two GL engagement case studies and related writing prompts. For each case study,
students must write an essay in which they demonstrate GL engagement knowledge and skills.
Also, students complete the Global Perspectives Inventory, which measures factors influencing
students’ attitudes toward global engagement and their willingness to engage. Every year, the
surveys are administered to a 10% cluster sample of freshmen, a 10% random sample of new

transfer students, and a 10% cluster sample of seniors representing all baccalaureate academic
programs.
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d. If yes, how is the assessment data used?

Describe:

t the institutional level, assessment data gathered by the Office of Global Learning Initiatives
(OGLI) are shared with various academic programs and student affairs offices that facilitate
learning through engagement. OGLI staff provide professional development workshops to

aculty and staff to enhance the quality of the students’ GL engagement experiences and
desired learning. Academic programs that complete additional unit-designed annual GL
engagement learning outcomes assessments employ the data to improve teaching-learning
strategies. These improvement strategies are recorded in the unit's annual assessment report
and submitted to the Office of Academic Planning and Accountability. At the end of the
ollowing academic year, units report follow-up information on implemented student learning
improvement strategies and their effectiveness based on that year’s assessment results.
Through the Program Review process, which occurs every seven years, units examine at least
three years of student learning outcomes to evaluate trends and determine needed curricular
reform. As an example, the Nursing program revised its curriculum in 2006 to render it more
community-based.
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3. a. Is community engagement integrated into the following curricular
activities?

[0] Student Research
[O0] Student Leadership
[O0] Internships/Co-ops
[O0] Study Abroad

Describe with examples:

The majority of disciplines integrate community engagement and global citizenship. In the
Honors College, fourth year requirements include a research project option with a focus on
community-based problem-solving. The federally funded Minority Health International
Research Training Program (MHIRT) has enabled students to conduct mentored research
projects on community health disparities with preceptors at universities around the world.

The Center for Leadership and Service fosters community engagement among students
through programs that promote personal leadership development. One course in the
Leadership Certificate Program, Service Learning: Social Change and Contemporary Social
Issues, requires students to complete a team project directed toward effecting change in
collaboration with the community.

Extensive internship opportunities, provided centrally through Career Services, and across the
campus through various programs and departments, place students with multifold community
organizations. In Environmental Studies, course credit can be earned for internships with, for
example, Rainforest Alliance, Earthwatch, and the Smithsonian Environmental Research Center.
In Social Work, degree requirements include completion of 600 internship hours in social service
settings and participation in the Neighborhood HELPTM program.

In the Peru- Honors Amazon Program, students are introduced to various aspects of the
IAmazon rainforest, including its natural and cultural history. Faculty guide students in
developing required projects, ensuring that they are feasible, culturally appropriate, and
consistent with community interests and concerns. At all academic levels in Science and
Engineering, FIU offers opportunities for international research and career development
experiences. Partnerships for International Research and Education supports student travel to
|top academic and industry laboratories in Argentina, Brazil, China, France, India, and other
countries to work on critical, real-world applications in technology research and development.
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b. Has community engagement been integrated with curriculum on an
institution-wide level?

[C] Yes [ ] No

If yes, indicate where the integration exists:

[O] Core Courses [0] Graduate Studies

[O] First Year Sequence  [O] Capstone (Senior level project)
[O] In the Majors [O] General Education

Describe with examples:

The Global Learning for Global Citizenship QEP requires two courses of all undergraduate
students: one in Core Curriculum (General Education) and another within upper division majors.
Student outcomes include willingness to engage in local, global, international, and intercultural
|problem-solving and address problems by taking action in the context of their own lives. All GL
core curriculum courses include a community component with service-learning as one of
several pedagogies employed. To illustrate, in From the Bay to the World, students examine
impacts on resources and become engaged in the cause and effect relationship between
humans and nature while working on coastal restoration in Oleta State Park.

Students entering FIU with fewer than 30 semester hours are required to take SLS 1501 First
Year Experience. This year, all students in this course at the Biscayne Bay Campus had a service-
|learning experience working on garden projects as they learned about natural environments in
South Florida.

All students fulfilling the capstone requirements in medical, social work, and nursing programs
participate in Neighborhood HELP.TM Students document their community household
experiences in portfolio assignments and reflect on “the connection between their service, their
academic coursework, and their roles as citizens and professionals.”

A number of departments and programs also have community engagement requirements. For
example, finance majors enrolled in Financial Markets and Institutions work with underserved
populations such as immigrants, senior citizens, or the homeless in teaching financial literacy.
An example at the graduate/ professional level is the requirement in the College of Law, that
every student must complete at least 30 hours of qualifying pro bono legal service prior to
graduation on behalf of indigent individuals, disadvantaged minorities, or victims of
discrimination. This engagement requirement is completed through in-house legal clinics for
international human rights advocacy, deportation defense, and juvenile justice.
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4. Are there examples of faculty scholarship associated with their curricular
engagement achievements (action research studies, conference
presentations, pedagogy workshops, publications, etc.)?

[C] Yes [ ] No

Provide a minimum of five examples from different disciplines:

|Hi|ary Landorf, Education, published on inclusive global education, teaching and learning for
social justice in a global society, and service-learning in teacher education. One of her major
presentations was at the ACE International Collaborative on Comprehensive Planning for
Curriculum Internationalization.

Dasaratha Rama, Business Administration, edited Learning by Doing: Concepts and Models for
Service Learning in Accounting published by the American Association for Higher Education
and Accreditation.

Paul Feigenbaum, English, published in the Community Literacy Journal and the Michigan
Journal of Community Service Learning. The focus of his scholarship, community literacy, is a
form of engagement in which academic writing programs partner with local communities
through collaborative writing, community publishing, and community-based writing centers.
Delia Garcia, Education, authored two articles in The School Community Journal and Urban
Education on family involvement and family literacy programs for linguistically and culturally
diverse populations, derived from the College of Education's Families Learning at School and
Home (FLASH) program.

Deanne Butchey and Donald Roomes, Business, presented "Advancement of Student Learning
through a Teaching Community of Practice" at the 2008 AACSB Assessment Conference.
Through online collaboration, innovative strategies were devised and a repository of
|lexperiential learning projects were developed.

Valerie George, Dietetics and Nutrition, prepared a curriculum guidebook for faculty developing
short-term public health study abroad programs that includes information on implementing
the IDR "Developmental Model of Intercultural Sensitivity and Intercultural Development
Inventory."

Divina Grossman, Nursing, and John Rock, Medicine, presented a model for interdisciplinary
education, drawing on FIU's NeighborhoodHELP™ program, at the Institute of Medicine's Forum
on the Future of Nursing Education. This inter-professional model deploys a community-based
curriculum and pedagogical strategies.
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B. Outreach and Partnerships

Outreach and Partnerships describe two different but related approaches to community
engagement. The first focuses on the application and provision of institutional resources for
community use with benefits to both campus and community. The latter focuses on collaborative
interactions with community and related scholarship for the mutually beneficial exchange,
exploration, and application of knowledge, information, and resources (research, capacity
building, economic development, etc.

1. Indicate which outreach programs are developed for community:

[0] learning centers

[O] tutoring

[] extension programs

[O] non-credit courses

[O] evaluation support

[0] training programs

[0] professional development centers
[O] other (specify)

Describe with examples:

Dual Enrollment Program is a partnership with 25 public and private high schools to create a
pipeline to higher education and promote retention and graduation. Since 2007, 10,500
students have earned college credit for courses taken at high schools. High school instructors
are credentialed by FIU in accordance with SACS guidelines.

Academy for Advanced Academics is a partnership with Miami-Dade County Public Schools,
with 100 high school students taking advanced placement classes taught by high school
instructors and freshman classes taught by FIU professors, both on the FIU campus. The
Academy also features a mentoring program to enhance student retention.

International Agreements and MOUSs. Close to 100 agreements and MOUs support work with
the broader global community through academic programs in China, Jamaica, Mexico,
Dominican Republic, and Panama; study abroad and faculty exchange programs; and dual
degrees. By incorporating best practices, academic programs and student services delivered
abroad demonstrate mutual benefits, promote heightened intercultural understanding,
strengthen ties with key trading partners, and advance global workforce development.
Off-Campus and Online Academic Programs. To offer convenience and flexibility to working
adults, the business community, public servants, and health specialists, close to 20 academic
programs are offered at off-campus sites - Broward Pines Center and Metropolitan Government
Center - in South Florida. Additionally, seven undergraduate and four graduate programs are
delivered entirely online.

Non-Credit and Professional Development Classes. Over 125 Osher Lifelong Learning Institute
(OLLI) personal enrichment classes are taught annually to 1000 seniors in the community.
Working closely with South Florida Workforce, the Legal Studies Institute provides paralegal
training and continuing legal education. Customized education and certification programs are
offered by the College of Business Administration's Executive and Professional Education on
corporate campuses or online to global audiences.
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2. Which institutional resources are provided as outreach to the community?

[C] co-curricular student service
[O] work/study student placements
[0] cultural offerings

[O] athletic offerings

[O] library services

[O0] technology

[0] faculty consultation

Describe with examples:

South Florida News Service. In partnership with the Miami Herald, Florida Sun Sentinel, and

been published.
Museums and Cultural Events. FIU's Patricia and Philip Frost Museum, an affiliate of the

lectures, such as the Latin American and Caribbean Art Lecture Series. The Wolfsonian-FIU
Museum, located at the heart of the Miami Beach Art Deco District, houses a collection of
Modern Era art. The College of Architecture and the Arts presents over 150 cultural
performances and lectures annually.

Palm Beach Post, FIU journalism students develop and contribute articles and video packages
ith guidance from faculty and newspaper editors. In 18 months of operation,135 stories have

Smithsonian Museum, offers free admission to the public and offers innovative exhibitions and

School of International and Public Affairs organizes every year approximately 150 lectures and
conferences on globalization, economic development, and international affairs. Its Institute for
Public Management and Community Service collaborates annually with Miami-Dade County to
organize the Inter-American Conference of Mayors and Local Authorities attended by more
than 500 mayors from Latin America and the Caribbean.

South Beach Food and Wine Festival, organized by FIU's School of Hospitality and Tourism
Management and which celebrates its tenth year in 2011, is a four-day national, star-studded
extravaganza held in Miami Beach. It has increased recognition for Miami Beach, generated
|tourism revenue for the city, raised $10 million for FIU — including $440,000 a year for student
scholarships —and donated 23,000 excess pounds of food to Feeding South Florida.

2010 Americas Venture Capital Conference, organized by the Eugenio Pino and Family Global
Enterpreneurship Center, will provide a unique forum for innovative enterprises in South Florida
and Latin America to showcase their ventures, and meet established firms and potential
linvestors to develop strategic alliances.

3. Describe representative partnerships (both institutional and departmental)
that were in place during the most recent academic year (maximum 15
partnerships). Use the attached Excel file to provide descriptions of each
partnership.
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4. a. Does the institution or do the departments work to promote the
mutuality and reciprocity of the partnerships?

[C] Yes [ ] No

Describe the strategies:

Through ongoing relationship building and dialogue, the University, colleges, and departments
collaborate closely with partners to ensure mutuality and reciprocity. Recognizing that partners
contribute leadership and skills, the University embraces respectful and open dialogue and
encourages pooling of assets. At the beginning of his tenure, President Rosenberg signaled his
commitment to engagement by inviting community leaders to two town hall meetings and
additional forums in local minority neighborhoods. The operations of the newly constituted
Office of Engagement will model and encourage shared voice and shared power, illustrated by
the creation of a new award for student, faculty, and community partner teams who enact
reciprocity and by the summit held at Miami-Dade County Public Schools between the
Superintendent and his cabinet and President Rosenberg and FIU's senior leadership team.

The community-based, inter-professional Neighborhood HELP program typifies the university's
|reciprocal approach. Inter-professional faculty in Medicine, Nursing and Health Sciences, and
Social Work - in collaboration with the Miami-Dade County Health Department and other
partners, collaboratively developed the program by engaging formal and informal community
leaders, establishing relationships in the participating neighborhoods, building trust and
consensus, and seeking shared commitment with the community prior to inception. As teams
were assembled to collect benchmarking data in the neighborhoods, residents were hired to
|partner with FIU staff in recruiting households to the project.

As another example, the pioneering Foreign-Educated Physicians to Nursing program was
established in response to a community request to transition unemployed and underemployed
|foreign-educated doctors into roles as professional nurses in the U.S. Twenty community
sessions were held over four months to engage in dialogue about the rationale for the program,
desired schedule and locale, and specific challenges that need to be addressed to increase
|likelihood of success.
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b. Are there mechanisms to systematically provide feedback and
assessment to community partners and to the institution?

[0] Yes [ ] No

Describe the mechanisms:

Feedback and assessment to community partners and the institution are disseminated through
Imultiple avenues and enable both parties to continually learn from each other. Data related to
strategic planning, assessment of accountability measures, and continuous quality
limprovement are conveyed through meetings of institutional and unit-level advisory boards-
composed of community members- published reports, community liaisons, and evaluation
surveys. In an atmosphere of transparency, reports are also transmitted to board members
about the progress and outcomes of specific engagement initiatives, as well as actions taken in
|response to prior discussions. As an example, the Advisory Council for Engineering (ACE),
composed of 11 corporate CEOs, meets bi-annually with the Dean and Engineering faculty for
exchange of ideas, assessment of program progress, and discussion of mutual challenges and
solutions.

|in the Center for Leadership and Service, evaluation surveys are administered to both students
and community partners at the end of service-learning courses. Faculty also maintain regular
communication with partner organizations to assess learning opportunities for students and
evaluate whether service activities are fulfilling desired outcomes.

The College of Education has an extensive feedback infrastructure involving the Professional
Education Partnership Council (PEPC), comprised of stakeholders from school districts,
community colleges, and College of Arts and Sciences representatives, along with the College
Chairs and Associate Deans. Student survey and employer feedback on student performance
and learning are maintained in the College’s comprehensive assessment system. Each semester,
presentations are made to PEPC members on the aggregated assessment data. These are
carefully reviewed by the Council, and members make recommendations to the College for
program, pedagogical, and student learning improvement. These recommendations are taken
under consideration by the College’s administrators and implemented at the unit and program
levels.
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5. Are there examples of faculty scholarship associated with their outreach
and partnerships activities (technical reports, curriculum, research reports,
policy reports, publications, etc.)?

[C] Yes [ ] No

Provide a minimum of five examples from varied disciplines:

William Darrow, Public Health, published 20 peer-reviewed articles and proceedings related to
community-based HIV prevention to eliminate racial and ethnic disparities, including one
Jinternational presentation co-authored with community partners - Urban League of Broward
County, Hispanic Unity of Florida, and Minority Development and Empowerment.

Joan Wynne, Education, authored "Stories of Collaboration and Research within an Algebra
Project Context: Offering Quality Education to Students Pushed to the Bottom of Academic
IAchievement," published in Quality Education as a Constitutional Right: Creating a Grassroots
Movement to Transform Public Schools (Beacon Press, 2010).

Ellen Brown, Nursing, published with a community partner at Miami Jewish Health Systems
about an evidence-based intervention used to train health workers in recognizing depression in
elderly patients in home care. More than 17 homecare agencies in nine states with diverse
populations benefited from her web-based course.

Laura Ogden, Anthropology, authored two books and five peer-reviewed journal articles
examining the social and ecological impacts of land use and cover change in South Florida. She
as the lead author of the US Department of Interior's A Public Engagement Handbook for the
Comprehensive Everglades Restoration Planning Process.

Eric Wagner, Social Work, directs FIU's Community-Based Intervention Research Group and has
published over 40 articles on adolescent substance abuse and deviant behavior, based on
research conducted in partnership with K-12 schools.

Marilys Nepomechie, Architecture, works with urban and rural community groups on affordable
housing. She authored an architectural guide to the buildings and landscapes of Miami-Dade
County and leads the FIU Solar Decathlon house project with the US Department of Energy.
Berrin Tansel, Engineering, authored research papers with students and partners, including one
ith the Kennedy Space Center on development of a closed loop water recovery and recycling
system for space travel.
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lll. Wrap-Up

1. (Optional) Use this space to elaborate on any short-answer item(s) for
which you need more space. Please specify the corresponding section
and item number(s).

Section 1a, Question 1 (Mission/Vision)

From its historic opening on September 14, 1972 to the present, FIU continues to give life to the
ision inscribed in a plaque laid in concrete on the wall of the Charles Perry Building:

"Education of Students. To provide a university education for qualified students which prepares

them for useful careers in education, social service, business, industry, and the professions;

furnishes them with the opportunity to become effective members of the society, and offers

them an appreciation of their relation to their cultural, aesthetic and technological

environments.

Service to the Community. To serve the greater community, with a primary emphasis on serving

[the Greater Miami and South Florida area, in a manner which enhances the metropolitan area's

capability to meet the ecological, cultural, social, and urban challenges which it faces.

Greater International Understanding. To become a major international education center with a

primary emphasis on creating greater mutual understanding among the Americas and

throughout the world."

Section 1b, Question 3d (Impact on Communities)

Through the years, FIU has played a consequential role in higher education for immigrant and
minority communities in South Florida. FIU was cited by Hispanic Issues in Higher Education as
the top producer of Hispanic baccalaureate degrees and by Black Issues in Higher Education as
one of the top producers of baccalaureate and graduate degrees among African Americans in
[the United States. With a student population of 60 to 70% from minority groups and over 15%
who live in poverty, FIU continues to prepare individuals for responsible citizenship and
|[productive careers, improving the quality of life and well-being of underserved communities,
and building democracy and civil life in South Florida.

To fulfill its commitment to improved access to higher education, FIU maintains not only the
Modesto Maidique Campus in West Miami-Dade and the Biscayne Bay Campus in Northeast
Miami Dade, but also built the Broward Pines Center to reach South Broward residents, and
established FIU Online, which offers online programs and certificates for traditional students
and adult learners. FIU offers affordable, high-quality education for students who would not
otherwise have access to undergraduate or graduate degrees. Additionally, FIU's University
College provides customized academic credit and open enroliment non-credit programs
delivered through distance learning, alternative scheduling, and off-campus locations.
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2.

(Optional) Is there any information that was not requested that you
consider significant evidence of your institution’s community engagement?
If so, please provide the information in this space.

cultural development, as well as quality of life of South Florida. FIU's exceptional contribution to
the professional workforce and leadership in South Florida is evident in various sectors of the
community. Of about 100,000 FIU alumni, approximately 85% are employed in South Florida.
Approximately 8,533 graduates serve as teachers and principals in the Miami-Dade County
‘Public Schools, as well as faculty and administrators at Miami Dade College. Close to 4,500

‘One of the key dimensions of community engagement at FIU is its role in the economic and

Nursing graduates are staff nurses, advanced practice nurses, and administrators in South
Florida's hospitals, health care systems, and the Miami Dade County Health Department. About
16,000 alumni in Business and Public Administration are employed in businesses, corporations,
county and state government, and non-profit organizations. The impact and reach of FIU's
community engagement are apparent in a multitude of arenas and can be exemplified by the
Florida Coastal Everglades Long-Term Ecological Research (FCE-LTER) Project, based at FIU and
part of a large-scale national LTER program recently recognized by the National Science
Foundation as one of "NSF Sensational 60s," the South Florida News Service, with Journalism
faculty and students who write and produce news stories in collaboration with staff of the
Miami Herald, Florida Sun Sentinel, and Palm Beach Post; to the South Beach Food and Wine
Festival organized annually by the School of Hospitality and Tourism Management that has
become an international attraction in Miami.

s the new strategic plan emerges through the institutional process, community engagement is
fully integrated and evident. The plan states, "Our mission is to impart knowledge through
excellent teaching, discover new knowledge, solve problems through collaborative research,
foster creativity, and promote local and global engagement. We unite a commitment to
excellence in a broad range of academic disciplines with institutional strengths in health,
globalization, environment, and the arts." Accordingly, the stated vision is, "As an engaged
research university, FIU will collaborate globally and locally with community, business and
government partners to find twenty-first century solutions to complex social, economic, and
technological problems." Thus, the path to the future is clear, affirming the rootedness of
community engagement at FIU and its pivotal role in generating growth, innovation, and an
limproved quality of life for citizens of South Florida and the world.
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3.

(Optional) Please provide any suggestions or comments you may have on
the documentation process and online data collection.

The Carnegie framework was valuable in guiding the work of the Office of Engagement and the
Engagement Task Force, especially in underscoring areas of future development. The process
enabled the university community to gain insights about the institutionalization of
engagement and its mutually transformational i